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Your access to PSHE Association materials and intellectual property rights 

PSHE education is the school curriculum subject designed to keep children and young people 
safe, healthy and prepared for life, and work, in modern Britain. The best PSHE education is 
a partnership between parents/carers and schools — and this includes transparency 
regarding curriculum content and materials.  

We are therefore delighted to provide parent/carer copies of all PSHE Association member 
materials that cover RSHE (Relationships, Sex and Health Education). 

This is an example of such a resource. It has been shared with you as a parent/carer by the 
school or individual who is a PSHE Association member.  

We are happy to grant access on this basis of giving you full, personal access to the resource 
contents, but appreciate your adherence to the following requirements regarding 
intellectual property rights given the resource is otherwise only accessible to schools and 
individuals that subscribe to PSHE Association membership.  

 

Intellectual property rights 

We are the owner or the licensee of all intellectual property rights in the materials. These 
works are protected by copyright laws and treaties around the world. All such rights are 
reserved.  

You may print off one copy, and may download extracts, of any page(s) for your personal 
use as a parent/carer of a pupil at your child’s school.   

You must not modify the paper or digital copies of any materials you have printed off or 
downloaded in any way, and you must not use any illustrations, photographs, video or audio 
sequences or any graphics separately from any accompanying text.  

Our status (and that of any identified contributors) as the authors of the materials must 
always be acknowledged. You must not use any part of the materials for commercial 
purposes without obtaining a licence to do so from us or our licensors.  

You are not permitted to copy, share — electronically (including social media) or otherwise — 
any part of our materials in breach of these terms of use. Your right to use such materials will 
cease immediately upon such a breach and you must, at our option, return or destroy any 
copies of the materials you have made. 
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Change, loss and grief

KS1, years 1-2: What happens when things change?
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What happens when things change?
This lesson for pupils in years 1-2 explores different kinds of change, how change can affect people, and 
who can help them when managing change and loss.

No lesson should be taught in isolation, but always as part of a planned, developmental PSHE education 
programme. This lesson is best used within the context of a unit of work on managing change, or as part 
of wider learning about mental health and emotional wellbeing.

                                                                                                                                               

To learn about different kinds of change and how change 
can affect people.

Learning objective

Pupils will be able to:
recognise what change means
identify different changes that people might experience
recognise the relationship between change and loss
describe how change and loss might affect people and 
who can help them

Learning outcomes

Box or envelope for questions 
Flipchart paper and pens 
Resource 1: Feelings buddy [one 
per pair]
Resource 2: Change scenarios
[one per pair]
Resource 2a: Feelings cards
[support option – as required]
Resource 2b: People who can 
help [support option – as 
required]

Resources required

change

Key words

loss

feelings emotion

permanent temporary

Make sure you have read the accompanying teacher 
guidance notes before teaching this lesson. These include 
guidance on creating a safe learning environment, 
curriculum links, and additional advice on teaching about 
change, loss and grief safely.

Climate for learning
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Baseline assessment 

Introduction (Slides 9-10, 5 mins) 

Establish or revisit ground rules. Make sure pupils know that they have the right to pass and that 
there should be no personal stories. Explain where they can go to talk to someone after the lesson, 
should the need arise. Remind pupils that if they have worries or questions during or after the lesson 
that they do not want to raise in front of the class, they can speak to you individually. You could also 
provide a question box for them to post a question, anonymously or with their name, if appropriate 
for your pupils. 

Introduce the learning objective and outcomes. Explain that the lesson will focus on different types 
of change and how change can affect people. Explain that change and loss can sometimes feel like a 
challenging topic to discuss, but that pupils will also learn about who can help when someone 
experiences change. 

Baseline assessment activity (Slides 11-12, 15 mins) 

Introduce the activity by giving pupils and example of a change (e.g. pupils had a different teacher 
last year) and explain that change means that something is different to how it was before. 

Draw or display a spider diagram on the board/flipchart with the word ‘changes’ in the middle 
section. In pairs, ask pupils to discuss some of the changes they have seen, noticed or experienced in 
their lives over the past year. Use the image prompts on slide 11 to help pupils think of ideas. Take 
feedback and note ideas on the spider diagram. 

Responses from pupils might include: 

 Seasons changing – leaves changing colour, temperature changing, etc. 
 Wearing different clothes throughout the year 
 Wearing different shoes and clothes for school and PE 
 Changing the table they sit at in class 
 Moving to a new year group 
 Changing teachers 
 Changing hairstyles 
 Making new friends 
 Starting a new club or activity 
 Changing routine during school holidays 
 A parent going back to work (so a different person dropping them off and collecting them from 

school) 

Pick up on any commonalities or misconceptions, and draw out that everyone experiences change 
and that change is a normal part of life and growing up. Acknowledge that some changes feel good, 
some feel less good and some might feel difficult and upsetting. Explain that some changes are 
temporary – they will only last for a little while – while others are permanent – the change will last 
forever.  
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Give each pair a copy of Resource 1: Feelings buddy. Ask them to draw and write about how these 
changes may have made the child in the resource feel and who might be able to give the child help 
and support. 

The purpose of this baseline activity is to help you find out the pupils’ existing knowledge, 
understanding and feelings about change. As pupils record their responses, circulate to see what 
ideas they are adding. This will help to inform and adapt your teaching for the coming lesson. For 
example, if pupils have limited examples of how someone might feel about change, or believe that 
everyone might feel the same way, it could help to spend more time exploring feelings and 
responses in the ‘Different changes’ activity. Keep these copies of Resource 1: Feelings buddy to 
hand, as pupils will return to them at the end of the lesson. 

Briefly discuss with the class who could help the child when they are experiencing a change or a loss, 
for example family members or adults in school. 

Core activities 

Different changes (Slide 13, 15 mins) 

In pairs, ask pupils to read (or read to pupils) the three scenarios about different changes in 
Resource 2: Change scenarios. 

Ask pairs to discuss: 

 What has changed in each scenario? 
 Is the change temporary or permanent? 
 How did the character feel about the change? 
 How did the character respond to the change? 

Take feedback from the class: 

 Scenario 1: Mateo’s cat has gone missing; he feels sad at night when his cat is more noticeably not 
there; he tries to cheer up his mum, so he may be more worried about her and concerned about 
her feelings, and not paying so much attention to his own; Mateo’s change is also a loss, and may 
be temporary or permanent – this might also be causing him to have feelings of uncertainty and 
worry. 

 Scenario 2: Jessica has moved house; she has permanently left her old house, but may not live in 
the new house forever; to Jessica, this change may feel like a loss – although the move has brought 
positive changes such as a new garden, and this might make her feel happy or excited, she is also 
feeling sadness at losing her old home; she is struggling to sleep in her new house but is worried 
about telling her family because she isn’t sure how they will react. 

 Scenario 3: Jude’s grandma has died – this is a loss and a permanent change. You may need to 
explain that ‘when someone dies, their body stops working, and this means that they don’t need 
anything to eat or to drink and they can’t feel anything. Because their body has stopped working, 
they can’t come back to life, even though others may really want them to.’1 Jude really misses his 
grandma and all the special things they used to do together; he is unhappy about going to his 
grandma and grandad’s house as she is no longer there, and he might be worried about things 
being different or be nervous about seeing his grandad upset. 

 
1 https://www.childbereavementuk.org/explaining-to-a-child-that-someone-has-died 
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Support: Ask pupils to match the change and emotion cards in Resource 2a: Feelings cards to each 
scenario.

Challenge: Ask pupils to consider how the other characters in each scenario might be feeling (e.g. 
Mateo’s mum, Jessica’s parents, Jude’s grandad).

Giving advice (Slide 14, 10 mins)

Assign each pair one of the three scenarios and ask them to come up with one piece of advice to 
help the character manage the change or loss. They should also consider who might help the 
character. Take feedback.

Pupils might suggest:

Scenario 1: Mateo might speak to his mum, or a teacher or family friend if he is worried about 
upsetting his mum. He might tell his mum or another adult that he gets a bit sad at night. He could 
write down how he is feeling, or ask if he can have a photo or picture of his cat that he could put by 
his bed at night when he misses her.
Scenario 2: Jessica might speak to her parents or an adult at school about how she is feeling. She 
could ask what the noises at night are so that she feels less worried about them. She could spend 
more time in the garden and doing the things at the new house that make her happy or excited 
about the move.
Scenario 3: Jude could speak to his family or a teacher at school about his worries. He could ask to 
see his grandad at his own house at first, or ask a family member to stay with him when he visits his 
grandad so that someone is there if his grandad gets upset. He could ask to do something to 
remember his grandma, for example make a photo album or collage of his favourite photos of 
grandma and him together.

Explain to pupils that the feelings associated with a change, especially after a permanent loss (like 
Jude has experienced), can be very difficult and can make someone feel really sad, or angry, guilty 
or moody, but that these feelings will change over time and will often get better. However, it is really 
important to tell an adult if they or someone they know is struggling to manage their feelings, so that 
appropriate help and support can be put in place.

Support: Give pupils Resource 2b: People who can help and ask them to decide who their character 
could talk to.

Challenge: Ask pupils to create a conversation starter for one of the characters – what could they 
say to someone when asking for help?

Signposting support

Signposting support (Slide 15, 5 mins) 

It is important to reassure pupils that change is a normal part of life and even adults can sometimes 
find change difficult too. Emphasise that if they are finding change difficult or upsetting they should 
speak to a trusted adult at home or in school.
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Reflection and endpoint assessment 

Reflection and endpoint assessment (Slide 16, 10 mins) 

Return pairs their copy of Resource 1: Feelings buddy. Ask pupils to tell their partner at least one 
new thing they have learnt, as well as any questions that they have or anything that they would still 
like to find out/be able to do. Take feedback from the class. This is an opportunity to gather 
evidence of the learning that has taken place and to inform planning for future lessons. 

Extension activity  
 
Note that this extension activity is to be used in the classroom only, and not set as a homework task. 

Poster (Slide 16) 

Ask pupils to create a poster or college with pictures showing the different things someone might do 
if they are feeling sad about a change or loss. This could also include who they could go to for help 
and support. 
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